
2nd Grade English Language Arts Curriculum 
 

Pacing Guide 
Month Reading Units of Study Writing Units of Study 

September  Taking Charge of Reading Launching Writer’s Workshop 

October Tackling Trouble:  Assessment-Based Small-Group 
Work 

Authors as Mentors - narratives 

November 

December 

Characters Face Bigger Challenges – and So Do 
Readers 

Writing and Revising Realistic Fiction 

January Reading Nonfiction, Reading the World Expert Projects:  Informational Writing/ Using 
Nonfiction Texts as Mentors to Support 
Nonfiction Writing (Dec./Jan.) 

February Nonfiction Reading Clubs 
 

Write Gripping Stories with Meaning and 
Significance (Narratives) – (Jan./Feb.) 

March Series Reading and Cross-Genre Reading Clubs Opinion Writing:  Persuasive Review (letter 
writing) 

April/May Reading and Role Playing:  Fiction, Folktales, and 
Fairy Tales 

Writing Adaptations of Familiar Fairy Tales and 
Folktales 

May/June Readers Can Read about Science Topics to Become 
Experts 

Informational Writing about Science 

Ongoing throughout the year Poetry – Powerful Thoughts in Tiny Packages 
(reading and writing) 

Word Work 
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Second Grade Reading Curriculum 
 

Reading 
 

 

                                       Taking Charge of Reading  
NJSLS Addressed:   RF2.3, RF 2.4;  RL2.1, RL 2.4, RL 2.5, RL 2.7, RL 2.10;   RI2.1, RI 2.4;  SL 2.1, SL 2.2, SL 2.3, SL 2.4;  L2.3, L 2.4, L2.5, L2.6 
Technology Integration: 8.1.2.A.4 
Essential Questions:  
● How and what do I do to take responsibility for their reading habits, 

volume, and stamina? 
● What reading strategies can I use to build comprehension before, 

during, and after reading? 
● How can I take my basic comprehension strategies and turn them into 

conversations that support ideas and encourage deeper thinking about 
my books when working in a partnership)? 

● What can I do to be an independent problem solver while formal and 
one-on-one assessments, conferring, and small group work is taking 
place?  

 

Enduring Understandings:  
● Readers will make independent and appropriate choices for just right books. 

Readers keep track of their reading.  Readers set goals for reading. 
● Readers use a repertoire of comprehension strategies as opposed to individual 

strategies.  Readers use strategies to monitor if a book is making sense before, 
during, and after reading. 

● Readers engage in high-level conversation with partners – readers speak clearly, 
listen actively, disagree civilly, add to what someone has said, stay with the text 
instead of going off track.  

● Readers monitor for sense and use accuracy and fix-up strategies to remain an 
independent reader during readers’ workshop. 

 

21st Century Life & Career Skills Standards 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
● Make decisions about how personal reading lives will go. 

Students will be able to demonstrate:  
Respond: 
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● Use a five-finger rule to “try on” a book and see if it’s a good fit. 
● Track how much has been read in order to look back and see if more is 

being read. 
● Conference with peers and adults about reading and how to strengthen 

reading. 
● Think before, during, and after reading. 
● Gather information from the cover and inside the book before reading 

to imagine some ways the book may go. 
● Think about the story throughout the book.  Pay attention to how each 

part of the story fits together. 
● Reread a book to read smoothly, quickly, and with more understanding. 
● Use strategies to fix up reading when it doesn’t make sense. 
● Pay attention to how and why characters feel the way they do. 
● Partnerships work together to monitor and fix-up reading. 
● Partnerships plan and prepare before reading and sharing big ideas, 

where new strategies were tried, or where parts were confusing.  
● Partnerships find new ways to talk about books, collect thinking, or 

figure out tricky parts.  Partners work cooperatively to use reading 
strategies and have accountable talk about books. 

● A variety of strategies can be used to monitor and fix-up comprehension 
when reading independently. 

● A variety of strategies can be used to figure out an unknown word 
independently. 

● Participate in sustained reading using good reading habits. 
● Identify various reasons for reading. 
● Find a good fit book. 
● Gather meaningful information as they preview a story. 
● Participate in conversations with partners and adults about the text. 
● Collaboration with reading partners to work together through a text. 

Collect 
● Track and compare/analyze the quantity of reading they are and have been 

doing.  
Culminating Activity: 

● Retell stories to demonstrate understanding. 
● Apply fix-up strategies when needed. 
● Understanding of texts they read. 
● Identify tricky words and use strategies to decode them. 

 

Resources: 
● Curricular Calendars 
● Words Their Way 
● Handwriting Without Tears 
● Safari Montage ® 
● Epic.com 
● Mobymax.com 
Classroom library 
● Should include a variety of genres for each independent reading level. 
● Should be organized by reading level to encourage students to select “just-right” books for their book baggies. 
● Should contain large amounts of leveled texts to allow each student at least twelve books per week. 
Other 
● Shared reading can be added to the classroom library to support ELLs 
● Student’s published work can be added to the classroom library. 
● Leveled readers from the classroom library can be used as additional read aloud text to model strategies. 
● Big books and charts (poetry, daily message) can be used during shared reading to “guess the covered word”. 
● Post-its should be used to mark tricky words that students encounter when reading or to keep track of thoughts and questions. 
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● Binder rings with words can provide repeated practice of high frequency words. 
Book baggies can be utilized to hold student book selections of “just-right” books for the week. 
Phrases to Scaffold Student Work: 
● What would make sense? 
● What else might fit in here? 
● What sound does the first letter make? 
● Check the ending sound. 
● Does it make sense? Does it sound right? Does it look right? 
● Who is in the story, what is happening? 
● What were you thinking this might say? Does that help you figure out this word? 
● How did you know the word was _____? 
● What strategies could you use to figure out this word? 
● Does this word look like a word you know? What could it be? 
● Does this go with what is happening in the story? 
Formative Assessments: 
● Reading Level Assessments (DRA, Columbia…) 
● Teacher conference notes  
● Teacher notes from strategy and small group instruction 
● Student responses in partner conversations (listening-in) 
● Teacher observation 
● Post-it notes 
● Reading logs 
● Partner shares 
● Student book shares (read aloud or book talk) 
● Turn and talk discussions 
● Read aloud discussions 
Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 
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Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading 

                                   Tackling Trouble:  Assessment-Based Small Group Work  
NJSLS Addressed:    RF2.3, RF 2.4;  RL2.1, RL 2.4, RL 2.5,  RL 2.7,  RL 2.10;  RI2.1, RI2.4;  SL 2.1, SL 2.2, SL 2.3, SL 2.4 ;  L2.3, L2.4, L2.5, L 2.6 
Technology Integration: 8.1.2.A.4 
Essential Questions:  
● What strategies do I use when I encounter tricky words? 
● How can reading known words with automaticity allow me to better 

tackle new words? 
● Why do I reread text? 
● Why is it important for me to notice and take action when my 

comprehension has broken down?  
 

Enduring Understandings:  
● Readers notice and tackle tricky words through chunking parts of words, 

drawing on meaning as well as phonics. 
● Readers read known words in a snap and check to make sure new words make 

sense. 
● Readers make sure they check and fix their reading when they notice 

something is not quite right. 
● Readers know that text has meaning and they make sure they don’t just read 

the words, they understand them. 
 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management. . 
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 

Students will be able to understand:  
● Know and apply grade-level phonics and word analysis skills in decoding 

words. 
● Read with sufficient accuracy and fluency to support comprehension. 
● Ask and answer such questions as who, what, where, when, why, and 

how to demonstrate understanding of key details in a text. 
● Describe how words and phrases (e.g., regular beats, alliteration, rhymes, 

repeated lines) supply rhythm and meaning in a story, poem, or song. 

● Describe the overall structure of a story, including describing how the 

beginning introduces the story and the ending concludes the action. 

● Use information gained from the illustrations and words in a print or 

digital text to demonstrate understanding of its characters, setting, or 

plot. 

● By the end of the year, read and comprehend literature, including stories 
and poetry, in the grades 2–3 text complexity band proficiently, with 
scaffolding as needed at the high end of the range. 

● Ask and answer such questions as who, what, where, when, why, and 
how to demonstrate understanding of key details in a text 

● Determine the meaning of words and phrases in a text relevant to a 
grade 2 topic or subject area. 

● Participate in collaborative conversations with diverse partners about 
grade 2 topics and texts with peers and adults in small and larger groups. 

● Recount or describe key ideas or details from a text read aloud or 
information presented orally or through other media. 

● Ask and answer questions about what a speaker says in order to clarify 
comprehension, gather additional information, or deepen understanding 
of a topic or issue. 

Students will be able to demonstrate:  
Respond: 
● Integrate and use a variety of phonics and meaning based strategies to tackle 

difficulties encountered while reading 
● Record personal responses, including “bumps in the road” or tricky or difficult 

parts of text, in reading response journals 
● Discuss the strategies used to tackle difficult or tricky text 
 
Collect: 
● Use post-it notes to track thinking and strategies utilized to figure out the 

tricky or difficult parts of text 
● Use reading response journals to further understanding of strategy use and 

notice patterns that may emerge in difficult text 
 
 
 

Resources: 
● Curricular Calendars 
● Words Their Way 
● Handwriting Without Tears 
● Safari Montage ® 
● Epic.com 
● Mobymax.com 

Read-aloud/Mentor Texts 
Picture books that lend themselves to book introductions and retelling.  
Suggested Mentor Texts: Kevin Henkes books 
insert list of  Readers/Writers Workshop text  
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Classroom library 
Should include a variety of genres for each independent reading level. 
Should be organized by reading level to encourage students to select “just-right” books for their browsing boxes, book bins or baggies. 
Should contain large amounts of leveled texts to allow each student access to enough books to read independently from a variety of sources. 
Other 
High Frequency Word Wall is essential as a resource 
Posters of strategies for tackling tricky words 
Reading Response Journals 
Shared writing can be added to the classroom library to support ELLs 
Student’s published work can be added to the classroom library. 
Post-its should be used to mark tricky and interesting words that students encounter when reading. 
Binder rings with words/phrases can provide repeated practice of high frequency word or phrases 
Timers to provide immediate feedback to readers building fluency 
Computers to provide access to online fluency practice websites 
Comfortable book nooks for independent reading 
Book baggies or boxes can be utilized to hold student book selections of “just-right” books for the week. 
Phrases to Scaffold Student Work: 
● What could the word say and what’s happening in the story to help us figure it out? 
● Do any of these letters go together to make special sounds?  Can I use those sounds to help me read? 
● Do I know any words that can help me read this? 
● Does this go with what is happening in the story? 
● Does this sound like it would sound in a book? 
● Do the letters I see match the sounds in the word I’m saying? 
● Can I say it that way? 
● What’s happening in the story?  What will the words say? 
● What would make sense? 
● What else might fit in here? 
● What sound does the first letter make? 
● Check the ending sound. 
● Does it make sense? Does it sound right? Does it look right? 
● What were you thinking this might say? Does that help you figure out this word? 
● How did you know the word was _____? 
● What strategies could you use to figure out this word? 
● Does this word look like a word you know? What could it be? 
● Does this go with what is happening in the story? 
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Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

Culminating Activity: 
● Students may share the use of a strategy to tackle tricky words 
● Perform Readers Theater 
● Read aloud a favorite passage from a just right text 
● Share reading response or graphic organize 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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Reading 

                                           Readers Meet Characters in Our Books 

NJSLS Addressed:  RL2.1, RL2.3, RL2.6, RL2.7, RL2.10;  RF2.3, RF2.4;  SL2.1, SL2.2, SL2.3 

Technology Integration: 8.1.2.A.4 

Essential Questions: 
● What can I do to make sure I understand what my characters wants and 

the struggles they go through? 

● How do I look for clues about what type of person my character is and 

when he/she acts differently? 

● What kinds of questions can I ask myself to think about my characters 

and the ways they may have changed or the lessons they learned? 

Enduring Understandings: 

● We can get to know our characters by thinking about the things they want 

and how they handle some of the problems they experience.  We can also 

make predictions based on what we notice. 

● Readers make note of places in their stories that provide evidence about 

what traits a character has and when they act out of character. 

● Readers and their partners can learn things about themselves and their 

world by studying their characters and the struggles and changes that they 

go through. 

 

21st Century Life & Career Skills Standards 

21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand: 

● Characters have wants and face problems 

● We hold on to the things we learn about a character as we read to 

better understand them 

Students will be able to demonstrate: 

● Use Post-it notes to track major events in a story and use them to help 

retell the story 

● Use event Post-its to create a timeline 

● Use Post-it notes to track how a character’s feeling through a story 
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● Readers can use what they know about how they face a problem and 

what they know about a character to make predictions. 

● Readers confirm and revise their predictions based on new 

information from the story 

● Sometimes characters do things that are surprising 

● We reread when character does something surprising to better 

understand it 

● It is important to find specific places in a story that gives us evidence 

that our character displays a certain trait 

● Tracking a character’s feelings through a story helps us understand 

him/her 

● We talk to our partners about our characters and we listen when they 

speak about their characters and help them think about their 

characters by asking questions 

● Sometimes strong emotions are a sign that something big is happening 

in the story and the author may be trying to teach us something 

●  We think about how we feel about what a character does and how we 

might act if we were in their place 

● It is important to think about how a characters feeling may have 

changed and why they may have changed 

● We can learn about ourselves and our world by thinking about our 

characters and the things they experience 

● Align event Post-it notes with the change of feeling Post-its to explore the 

characters reactions to certain events 

● The use of Post-its to support partner discussions 

● Demonstrate good listening skills during partner, small group, and whole 

class discussions. 

● Share independent reading with whole class by giving a book talk or 

reading aloud. 

● Record daily reading on log. 

● Record home reading on log. 

  

  

  

  

  

  

  

Resources: 

Read-aloud/Mentor Texts 

Poppleton Series 

Henry and Mudge Series 

Epic.com 
Mobymax.com 
Classroom Library 

Leveled Independent Reading Books with Strong Characters 

Suggested Texts and Booklists Available on the TCRWP website: 

http://readingandwritingproject.com/resources/classroom-libraries.html 

Other 

A Curricular Plan for The Reading Workshop by Lucy Calkins and Colleagues from The Reading and Writing Project 

Words Their Way by Donald Bear, Marcia Invernizzi, Shane Templeton, and Francine Johnston 
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Formative Assessments 

● Fiction Reading Level Assessments 

● http://readingandwritingproject.com/resources/assessments/reading-assessments.html 

● K-8 Literature Reading Continuum-- The Reading and Writing Project 

● Building a Reading Life Flag Situation Chart-- The Reading and Writing Project 

● Responses to Questions/Prompts on Short Text Passages (ex. Abby Takes A Shot) 
● Teacher Observation 

● Reading Conference Notes 

● Post-it Notes 

● Reading Logs 

● Students’ Self-Assessments 

● Student Book Shares (Read Aloud or Book Talk) 

● Partner Shares 

● Turn and Talk Discussions 

● Read Aloud Discussions 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 
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504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

 

Reading 

                                          Reading Nonfiction, Reading the World  
NJSLS Addressed:    RF2.3, RF 2.4;  RL2.1, RL2.4, RL 2.5, RL2.7, RL 2.10;  RI2.1-10;  SL2.1-6; L2.3, -6 
Technology Integration: 8.1.2.A.4 

Essential Questions:  

● Why do I read nonfiction? 

● How do I learn information from a nonfiction text? 

● As a nonfiction reader, how to I grow from my reading? 

Enduring Understandings:  

● Readers read nonfiction to become more knowledgeable about the world 
around us. 

● Readers pay attention to not just the text on the page but also to pictures 
and other text features to make meaning from a nonfiction book. 

● Nonfiction readers push themselves to form thoughts and grow ideas from 
the things they learn.  They gather information from more than one text on a 
subject to form a “big picture” and increase their understanding of a topic. 

 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand:  
● Use previewing strategies (lay of the land) to navigate and enhance 

comprehension 

Students will be able to demonstrate:  
● Use  previewing strategies (lay of the land) to navigate and enhance 

comprehension 
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● Text features support the meaning-making process 
● Informational texts are organized 
● How to monitor for meaning and repair comprehension 
● Context can be used to help a reader figure out unfamiliar words 
● Text features help figure out tricky words 
● Information can be synthesized and analyzed from text, text features and 

illustrations across multiple texts 

● Analyze how informational texts are organized  
● Monitor for meaning  
● Begin discussing their ideas and responses to text with a partner  
● Respond to informational texts through questioning and jotting ideas on post 

its  
● Figure out words in context  
● Utilize strategies for figuring out tricky words  
● Use text features to help figure out tricky words  
● Discuss new and tricky vocabulary with partners  
● compare and contrast multiple texts  
● Create poster or Big Book page to share what the club has learned  
● Use text features to locate key facts or information.  

Collect 
● Post-its to track their thinking through and across texts  
● Examples of nonfiction text features  
● Facts across texts and synthesize the information  
● Post-its in club folders 
● Ideas for poster of Big Book page to share what the club has learned 

Resources: 
● Curricular Calendars 
● Words Their Way 
● Handwriting Without Tears 
● Safari Montage ® 
● Epic.com 
● Mobymax.com 

Read-aloud/Mentor Texts 
● Frogs!  National Geographic Kids/ E. Carney 
● Whales The Gent  le Giants J. Milton 
● Exploding Ants, by Joanne Settel 
● The Pumpkin Circle, by G. Levenson 
● What Do Authors Do?, by E. Christelow  
● Salt in His Shoes, by D. Jordan 
● What’s It Like to Be a Fish, Pfeffer 
● Why do Snakes Hiss, Holub 
● A Pair of Polar Bears, by Joanne Ryder  
● Antarctica, Cowcher  
● Are Trees Alive, Miller 
● Hungry, Hungry Sharks 
● Koko’s Kitten, Patterson 
● Polar Bears, by Gail Gibbons 
● The Emperor’s Egg, by Steve Jenkins 
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● Wings, Stings, and Wiggly Things, by Steve Jenkins 
● How Do You Raise a Raisin, by Pam Ryan 
● Mammoths on the Move, by Lisa Wheeler 

Classroom library 
● Nonfiction books- organized by topic (but still leveled!) by students in class 
● Multiple copies for partnerships and clubs 

Nonfiction Journals: 
Scholastic News 
Stems to Push Ourselves to Respond 
● ‘This makes me think ….”  
● “This makes me wonder …..” 
● “This is just like ….” 
● “This surprises me….” 

Prompts for Comparing and Contrasting  
● “On this page (or in this book_....., but on this page (or in this book) ….” 
● “The difference between … and … is……” 
● “What’s the same about these two …. is….” 
● “Unlike the …. in this book, the… does(doesn’t) ….” 

Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Adopted December 2018 



2nd Grade English Language Arts Curriculum 
 

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading 

Workshop: Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading 

                                Series Reading and Cross-Genre Reading Clubs  
NJSLS Addressed: RF2.3, RF2.4;  RL2.1, RL2.2, RL2.3, RL2.5, RL2.6, RL2.7, RL2.10;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.6;  L2.3, L2.4, L2.5, L2.6 
Technology Integration: 8.1.2.A.4 

Essential Questions:  

● How does understanding a text’s structure help me better understand 
its meaning? 

● What do I do when I do am surprised by how the series goes when it 
doesn’t follow the pattern or my prediction? 

● How do I look across different series and use cooperative work to push 
my thinking? 

● How can I let a series lead me to learning about a topic? 

Enduring Understandings:  

● Understanding of a text’s features, structures, and characteristics facilitate the 
reader’s ability to make meaning of the text. 

● Readers employ strategies to help them understand text. Strategic readers can 
develop, select, and apply strategies to enhance their comprehension. 

● Readers compare, infer, synthesize, and make connections (text to text, text to 
world, text to self) to make text personally relevant and useful. 

 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
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 CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
● Notice the predictable patterns and be on the lookout for those patterns 

in a particular series – recurring cast of characters or setting, how 
problems are presented, similar actions, etc. 

● Pay attention to parts where a main character experiences trouble, 
seems to change, or experiences a big feeling 

● Post-its and journals can be used to record information about a story 
and be used for reference or when discussing books with others 

● Characters grow and evolve throughout a story and series - identify 
traits, feelings, actions, sayings, and thoughts that shape a character, 
determine how various traits affect the perception of a character, and 
determine how character traits affect the outcome of the story 

● Readers may have to revise their thinking about a character even if they 
are often predictable. 

● Recognize that just like real people, characters can act differently 
depending on who they are with or who they are around 

● Reflect on reading by asking “What was the whole book about?” and 
“Was the author trying to teach us something?” 

● Cooperative clubs can compare and contrast not only one series, but can 
also compare and contrast characters, problems, and messages across a 
variety of series 

● Reading can lead to wondering about new topics – keep track of that 
wondering to guide further research or reading 

Students will be able to demonstrate:  
Respond 
● Identify the familiar characters, setting, and theme of books within a series 
● Identify predictable events that may or do occur in a series book 
● Identify feelings, actions, sayings, and thoughts characters have  
● Use questioning to explain events and details from the text 
● Identify the main idea and details and how they affect characters actions 
● Compare and contrast the various characters and identify how each responds 

to various situations and events 
● Compare and contrast characters, problems, and messages across a variety of 

series 

Collect 
●  Record patterns or parts where the main character experiences trouble, seems 

to change, or experiences a big feeling. 
● Record information about what happens or is noticed in a story so a reader can 

explore their thinking about the book 
● Track how a character behaves, feels, thinks, says, grows, and learns 

throughout the story 
● Record questions and musings that arise as a book is being read 
 

 

Resources: 
● Curricular Calendars 
● Words Their Way 
● Handwriting Without Tears 
● Safari Montage ® 
● Epic.com 
● Mobymax.com 

Read-aloud/Mentor Texts 
Mentor text which can show series connections: 
● Frog and Toad 
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● Cam Jansen 
● Junie B. Jones 

Classroom library 
Multiple copies of F & P Level I/J/K or higher text within a series 
Copies of series text to reference such as:  
● Amber Brown 
● Horrible Harry 
● Other series books in which your students may have an interest 

Phrases to Scaffold Interpretation Responses: 
● What in the text makes you say that? 
● I thought that too because 
● Another example of that is 
● I thought something different because 
● I agree because 
● Wait, I’m confused, are you saying 
● Can you show me the part in the story where you got that idea 

Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 
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Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading Workshop: 

Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading 

Nonfiction Reading Clubs  
NJSLS Addressed:  RF2.3, RF2.4;  RL2.1, RL2.5, RL2.7, RL2.9;  RI2.1-10;  SL2.1, SL 2.2, SL 2.4, SL 2.5, SL 2.6;  L2.3, L2.4, L2.5, L2.6 
Technology Integration: 8.1.2.A.4 

Interdisciplinary Connections: 6.1.4.A.3 ,  6.1.4.A.9,  6.1.4.A.10,.  6.1.4.A.11,  6.1.4.D.15, 6.1.4.D.16, 6.1.4.D.17, 6.1.4.D.20, 6.3.4.D.1  

Essential Questions:  

● How can I be a strong nonfiction reader in a club? 

● What can I do to build upon and share my ideas that stem from 
nonfiction text? 

● How do I compare and contrast information about nonfiction topics? 

 

Enduring Understandings:  

● Readers already know the most essential, foundational thing about being a 
nonfiction reader – to monitor for meaning and learn what the author is 
trying to teach.  In a club, a reader will share, learn from one another, and 
guide each other in understanding and thinking deeply about nonfiction 
text. 

● Readers confirm and revise their knowledge as they read nonfiction texts. 
Readers also come up with new thoughts, ideas, and questions as they 
continue to explore their topic.  Readers become flexible and deep thinkers 
by revising their thinking, confirming what they knew and adding to 
knowledge, or asking questions such as, “Why do?  How come?  Why 
would?  How do?” 

● Readers compare and contrast information shared in various texts by taking 
note of how information is presented, what information is presented, what 
is the same and what is different, or how things are described. 
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21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  

● Nonfiction readers pause after a few words and explain what has been 
read in their own words 

● The main idea is figured out by noticing the who and the what of the page 
or part 

● Information is read, explained, and discussed in a club 

● Partnerships and clubs help clarify confusions and misunderstandings 
their peers may have while reading nonfiction texts 

● Respond to and record reactions to and thoughts about information 
presented in nonfiction texts.  This is really important because…this part 
makes me feel…this seems really surprising because… 

● Envision what the author is saying to really think about the information 
being resented 

● Revise thinking with club members – I think I know…now I know 

● Readers can make independent plans or with clubs to take action based 
on the ideas in the books and reactions to them 

● Compare information in nonfiction books to what was known from 
personal lives 

● Compare and contrast the information presented in different books – this 
is in both books, but on this page it says _____ and on this page it says 
_____... 

● Compare and contrast two different parts of one larger topic 
 

Students will be able to demonstrate:  
Respond: 
● Explain what is being read in own words 
● Identify the main idea using textual support 
● Guide partnerships in any confusions or misunderstandings – use texts to 

provide support 
● Express reactions to nonfiction material 
● Envision what the author is saying 
● Revise thinking 
● Compare and contrast books of the same topic or books within a larger 

group (cats vs. dogs – both are mammals) 

Collect: 
● Use post-its to record reactions and responses 
● Keep track of what is known, what you want to learn, and what is learned in 

a KWL or RAN (reading and analyzing nonfiction) chart – the columns in the 
RAN chart are “What I think I know”, “Oops”, “Yes”,” New Information”, 
“Wondering” 

● Comparison charts (Venn diagrams) for books of same topic or in a larger 
group 

Resources: 
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● Curricular Calendars 

● Words Their Way 

● Handwriting Without Tears 

● Safari Montage ® 
Classroom library 

● Baskets of books on various topics in various levels 

● Baskets of books should contain books that relate with each other in some way 
Other 

● KWL charts 

● RAN charts 

● Venn Diagrams 
Phrases to Scaffold Student Work: 
● What I think I know… 

● How does this page fit with the one before it? 

● What are both of these pages talking about? 

● The big think I learned in this book/section today is… 

● I used to think…but now I’m thinking… 

● My new thinking about…is different because… 

● I thought I knew something about…but then I read this part that says…so now I think… 

● I was right about …and I also learned…so now I think… 

● Why do… 

● How come… 

● Why would… 

● Since it says here…I’ll bet… 

● On this page…but on this page… 

● In this book…but in this book… 

● The difference between…and…is… 

● What’s the same about these two…is… 

● Unlike the…in this book the…does (doesn’t)… 

● When we were learning about…we learned…but now that we’re learning… 

● I’ve learned that… 

● I think the author wants us to know… 

● This teaches me… 

● Why is it important to know about… 

● What does the author mean by that? 
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Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading 

Workshop: Primary Grades) 

Focus on higher DOK questions and tasks 
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Reading 

Reading and Role Playing:  Fiction, Folktales, and Fairy Tales  
NJSLS Addressed:  RF2.3, RF2.4;  RL2.1-10;  SL2.1, SL2.2, SL2.3, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6  
Essential Questions:  

● How do fairy tales compare to other types of stories? 

● How can I step into a character’s shoes – literally? 

● How do I get to know and understand the characters better and discover 
predictable roles they play – the villain, the hero, and everyone in 
between? 

● How can I recognize the morals, lessons, and author’s purpose that 
stories convey? 

Enduring Understandings:  

● Readers recognize how fairy tales and folktales are archetypes for modern 
stories. 

● Readers know there are predictable character types in stores. 

● Readers learn the lessons fairy tales and folktales teach are similar across 
cultures. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  

● Fairy tales have a similar plot structure and we use our knowledge of 
story elements to help us read 

● Characters in fairy tales play roles and follow patterns of behavior that 
can help readers predict 

● Fairy tales have lessons and morals 

● Readers of fairy tales read with critical lenses and question the texts and 
their meaning 

● Fairy tales and folktales exist in all cultures.  They share similarities, but 
their differences are influenced by culture 

● Modern adaptations of fairy tales and folktales reflect today’s values 

Students will be able to demonstrate:  
Respond: 
● Use story structure in fairy tales to monitor for comprehension and retell 
● Use story elements to notice patterns as they compare and contrast 

different versions of the same tale 
● Use knowledge of predictable character types and story patterns to predict 
● Reread and discuss texts in reading clubs to infer and consider character 

point of view to be able to role play and act out scenes 
● Understand that fairy tales and folktales exist in all cultures.  They share 

similarities but their differences are influenced by culture 
● Read and think critically and question stereotypes on appearance, gender, 

and fairness 
Collect: 
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● Reading clubs help us to think more deeply about our reading ● Envision setting and monitor for sense 
● Follow the character to determine the lesson or moral we can learn from 

the story 
● Recognize and compare messages and lessons that fairy tales and folktales 

convey 
● Compare and contrast traditional tales with modern adaptations 

Culminating Activity: 
● Collaboratively chart similarities and differences in a variety of versions of 

Cinderella 
● Cooperatively perform a variety of fractured fairy tale plays for an audience 

Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

● Participation and performance in group fractured fairy tale play 
 
Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 
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Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Confer with students based on their reading level (Guide To the Reading 

Workshop: Primary Grades) 

Focus on higher DOK questions and tasks 

 

Reading 

Readers can Read about Science Topics to Become Experts  
NJSLS Addressed:  RF2.3, RF2.4;  RL2.1, RL2.2, RL 2.5, RL 2.7, RL 2.9, RL 2.10 ;  RI2.1-9;  SL2.1, SL 2.2, SL 2.3, SL 2.4, SL 2.5, SL 2.6;  L2.3, L2.4, L2.5, L2.6 
Essential Questions:  

● How do I build up a base of knowledge on a topic? 

● How do I compare and contrast different texts on the same topic? 

● How do I learn from science/informative texts? 

 

Enduring Understandings:  

● Science readers will build a background by choosing easier texts first, 
gathering information from the cover blurb, table of contents, the 
organization of the book, and the details of illustrations and captions. 

● Readers carry forth the information gathered from their previous texts as 
they enter into a next text.  Readers compare texts side by side and find 
similarities and differences.  Readers will continue comparing and contrasting 
texts previously read with ones they are currently reading to build 
connections and deepen their thinking. 

● Science readers learn by asking questions.  

 

21st Century Life & Career Skills Standards 

21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 

Students will be able to understand:  

● One way that science readers push themselves to understand their 
reading well is to know it well enough to be able to explain it to others. 
After reading a chunk, think to ourselves or say to a partner, “What this 
means is…” 

● Study, read, think, talk, and recall personal experiences about a topic to 
build knowledge 

● Skim and scan across the features of the page to gain knowledge quickly 

● Anticipate answering questions like “Why is that important?” and “How 
is that important to the topic?” when working with a partner  

● Collect and use the vocabulary presented in the texts 

● Use text to defend or support responses to questions about the text 

● Look across texts, at parts of texts, or at whole texts to discover 
similarities and differences in information 

● Wonder what the author really wants a reader to think about a topic 

● Jot down questions and thoughts on post-its thinking about what is 
already known  

● Predict or hypothesize answers to questions and ponderings 

● Rethink what is being learned and ask questions about what we still 
want to know 

Students will be able to demonstrate:  
Respond: 

● Search for information about a nonfiction topic 

● Track our thinking by chunking the text using subheadings or section 
headings to determine the key ideas and details of text 

● Use a variety of graphic organizers to gather information 

● Summarize learned information by putting it into our own words 

● Make sense about what we are reading by moving between pictures and text 

● Think about information collected by asking questions – “What does this 
make you think of?”  “Why did I think that?” 

● Question information that contradicts between two different texts and 
authors 

● Generate more ideas that we want to know about our topics using 
conversational behavior and questions 

● Include everyone in the conversation to share different thoughts 

● Talk about a topic and get others excited about a topic 
Collect: 

● Collect information by using features of nonfiction 

● Organize our information using post-its or index cards 

● Group and record information using post-its and index cards 

Resources: 

● Curricular Calendars 

● Words Their Way 

● Handwriting Without Tears 

● Safari Montage ® 
Classroom library 

● Nonfiction books – organized by topic (but still leveled)  

● Multiple copies for partnerships and clubs 

● Books that coincide with Science unit 
Other Nonfiction texts: 
● Scholastic News 

Other 

● Brochures, blogs 
Phrases to Scaffold Student Work: 
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● This makes me think… 
● This makes me wonder… 
● This is just like… 
● This surprises me… 
● Why is that… 
● It says here that __________ so that must mean _____________. 
● This is different from that because… 
● It might be possible that… 
● Maybe this is because… 
● This may occur because… 
● Maybe… 
● The topic on this page is ___________, since it says it ___________.  But as I read on, I realize that this section is really mostly about __________. 
● The heading on this page says _____________.  When I turn that into a sentence, I would say that this page is mostly about ___________. 
● When I read the facts on this page and look back at the heading, I realize that a different way to say the heading could be ___________. 
● The heading says __________.  As I read the words and look at the pictures/diagrams/captions and put all the information together, I realize it’s really mostly 

about ______________. 
Formative Assessments: 

● Reading Level Assessments (DRA, Columbia…) 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Post-it notes 

● Reading logs 

● Partner shares 

● Student book shares (read aloud or book talk) 

● Turn and talk discussions 

● Read aloud discussions 

Differentiation  
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 
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Provide preferential seating  

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their reading level (Guide To the Reading 

Workshop: Primary Grades) 

Focus on higher DOK questions and tasks 
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Second Grade Writing Curriculum 

Writing  

 Writing - Launching with Nonfiction 

NJSLS Addressed:  W2.2, W2.5, W2.6, W2.7, W2.8;  SL2.1, SL2.3, SL2.4, SL2.6:  L2.1, L2.2, L2.3 
Technology: 8.1.2.A.2 
Essential Questions:  

● How do I draw on what I already know and write up a storm and then 
make my pieces even better? 

● How can I work in a partnership in a grown-up way and help each 
other share information effectively? 

● What can I do to revise my writing and make it better? 

● How do I prepare my writing for publication?  

 

Enduring Understandings:  

● Writers build upon what they have learned in kindergarten and first grade 
writer’s workshop (choosing the right paper, finding their own topics, 
beginning their writing) to write in a more “grown-up” way (with 
independence and confidence). 

● Writers read each other’s writing and think about ways that another person’s 
writing could be made even stronger.  Writers then become readers of their 
own writing and ask how they could build upon or repair their own writing. 

● Writers use strategies like the authors of the books in the library use.  Writers 
write and revise continuously.  Writers turn to mentors, charts, and partners 
to make their books the best they can be. 

● Writers act as teachers and share information in their books in order to 
deeply and extensively revise their writing.  Writers reread and edit their 
writing for word wall or high frequency word spellings and conventions 
including periods and capital signaling the endings and beginning of 
sentences. 

 

21st Century Life & Career Skills Standards 

21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary 
grades lay the foundation for future academic and career success. 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 
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Learning Targets 

Students will be able to understand:  
● Know what to do during writer’s workshop on an independent level. 
● Write long and strong and keeping minds thinking and pencils writing 

(stamina). 
● Think about what is going to be said, who it will be said to, and 

determine what kind of piece is going to be written. 

● Solve problems independently. 

● Organize ideas by sketching, telling, or jotting notes about what will be 

written – writer’s plan.  

● Keep the audience in mind so the writing is directed at the reader. 

● Write information that is important and helps the reader know why 
he/she should care about the topic. 

● Use a partnership as professional writer’s do. 
● Listen, compliment, question, and make suggestions to a partner as 

they read, plan, and think about their writing. 
● Set goals with partners and notice how a partner has become a 

stronger writer. 
● Read their own writing and decide what can be done to make it better. 

Add, take away, and change things within a piece just like a cook does. 
● Revise using strips, flaps, and writing a second draft. 
● Use mentor texts to notice what other writer’s did and use that 

example to make writing better. 
● Use a partnership to choose and revise in depth a best focusing on 

what else can be included to make a reader really care about what is 
written and answer any questions that may arise from the book. 

● Reread writing like detectives searching for and fixing up words that 
need to be fixed up and spelled better. 

● Edit writing like a detective giving direction to readers when a thought 
or action ends and a new one begins. 

 

Students will be able to demonstrate:  
Respond: 
● Independently working with stamina. 
● Writing will target a particular audience. 
● Partnerships listen, compliment, question, and make suggestions to a each 

other. 
● Independently and in a partnership, writers focus on ways to make a reader 

really care about the non-fiction text. 
Collect: 
● A collection of webs, sketches, notes, or other graphic organizers to plan and 

organize thoughts. 
● Set goals for independent writing 
● A variety of revision materials will be used while revising independently or in 

partnerships. 
● Multiple pieces will be written, but a small few will be revised and edited. 

Culminating Activity: 
● An edited and revised piece of nonfiction writing will be shared and 

celebrated. 
 

Resources: 

● Curricular Calendars 

● Words Their Way 

● Handwriting Without Tears 

● Safari Montage ® 
Read-aloud/Mentor Texts 
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Picture books that lend themselves to book introductions and retelling.  
Classroom library 

● Gail Gibbons books 
Other 

● High Frequency Word Wall is essential as a resource 

● Posters of strategies for tackling tricky words 

● Shared writing can be added to the classroom library to support ELLs 

● Student’s published work can be added to the classroom library. 

● Binder rings with words/phrases can provide repeated practice of high frequency word or phrases 
Phrases to Scaffold Student Work: 
● You already know what to do… 
● You got started in your booklets in a really grown-up way…I think you are ready to write more and make your writing go from good to great… 
● You are in charge of your own writing…what are your stories begging for?  What information do you need to add to books?  What do you need to pay 

attention to? 
● When writers are stuck and don’t know what to do next, we think over our list of all the stuff we know how to do, and we solve our own problems. 
● Partners help each other plan writing and partner help each other revise writing 
● What’s working that I could build upon? 
● What’s not working that I could repair? 
● If we want to write books that others will want to learn from, we can remember that other writers have already done writing that is like the work we are 

doing and we can use their writing to make our writing better. 
● Writers are like cooks.  A cook doesn’t just pour in some ingredients and then Presto! The soup is done…Instead, the cook adds things, takes things away, 

and changes things until the soup (writing) is the best it can be. 
● Partnership talk - But I don’t understand…what do you mean?  Why is this important?  

Formative Assessments: 

● Benchmark or informal on-spot writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces  

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  
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Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

 

Writing 

 Authors as Mentors  

NJSLS Addressed: W2.2, W2.5, W2.6, W2.7, W2.8;  SL2.1, SL2.3, SL2.4, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6  

Technology: 8.1.2.A.2 

Essential Questions: 

● How do I rehearse and draft lots of stories under the influence of an 

author? 

● How do I write stronger and longer drafts using an influential author? 

Enduring Understandings: 

● Writers collect ideas like their mentor authors throughout their daily lives. 

Writers use mentor author structures and techniques to guide their 

writing.  
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● How do I revise in a deeper, more powerful and thoughtful way? 

  

● Writers investigate how mentor authors make their stories as strong as 

possible.  Writers allow mentor authors influence their writing and give 

ideas for ways to make stories even better. 

● In addition to writers revising on the run as they compose new pieces, 

writers take some time to stop composing new pieces and just work on 

revising.  Writers use a variety of techniques to independently revise their 

writing. 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand: 

● A mentor author writes for a reader 

● An author collects and records ideas throughout their daily lives 

● Characters become more developed as writers get stronger -  like a 

stick figure becomes a fully fleshed out person.  

● Use a mentor author for similar techniques 

● Study how a mentor author makes his/her story stronger as a model 

for making individual writing stronger 

● Make reading-writing connections to take note of ways authors use 

words 

● Analyze text to identify what was done that worked so well for the 

mentor author 

● Model punctuation use after a mentor author 

Students will be able to demonstrate: 

Respond: 

● Notice a pattern or style an author uses 

● Tell how a mentor author makes his story stronger 

● Use punctuation and language similar to a mentor author 

● Crafting a story using a variety of techniques like mentor authors 

Collect: 

● Collect ideas for writing just like a mentor author would do 

● Multiple books by the same author to generate ideas for writing 

● Interesting vocabulary and/or language like a mentor author may use 
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● Write with readers in mind 

● Use sparkling and unusual words, short sentences, and sentence 

fragments mentor authors may use to increase pace and excitement 

● Use craft techniques such as building suspension, using sensory 

images, comparisons, repetition, sound words, dialogue and small 

actions to slow down the story 

● Review and return to craft techniques throughout the year 

● Revise on the run as each piece is written 

● Use a variety of tools and techniques to revise in depth  

Resources: 

Curricular Calendars 

Words Their Way 

Handwriting Without Tears 

Safari Montage ® 

Read-aloud/Mentor Texts 

● Some authors to use as mentor authors may include Donald Crews, Angela Johnson, and Ezra Jack Keats.  Owl Moon by Jane Yolen 

● The Leaving Morning and A Sweet Smell of Roses by Angela Johnson 

● The Snowy Day and Pet Show! By Ezra Jack Keats 

● Short Cut by Donald Crews 

● My Father’s Hands by Joanne Ryder 

● I Love My Hair and Bippity Bop Barbershop by Natasha Anastasia Tarpley 

● Kevin Henkes’ books such as Sheila Rae, the Brave, Wemberly Worried and Sheila Rae’s Peppermint Stick 

● I’m in Charge of Celebrations and The Other Way to Listen by Byrd Baylor 

● Georgia Heard’s books 

Classroom library 

● A variety of books from the same author 

Phrases to Scaffold Student Work: 

● I bet this author got the idea for this story from something that happened in his/her life… 

● Writers don’t just dive right into writing.  We take a minute to plan how our story will go  

● Writers think, “Which strategy will I use today?” then they begin to rehearse a piece 

● Is this how I want this part to go? 

● Could I add something more here? 

● The author doesn’t just say ___________, he/she takes the time to really make a movie for the reader.  It’s not one page, problem, next page, solution, but 

many pages on each. 
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● What did the writer do to get this response? 

● When we read beautiful, tasty stories by other authors, we sometimes need to remind ourselves to slow our reading down and really notice the beauty of 

literature.  We need to savor the parts of the story that most speak to us…our favorite parts. 

● I’m so inspired!  I want to write just like that! 

● What did the author do that worked so well? 

● What did he do to make this part stand out? 

● What did the author do to make me feel ________ (sad, excited, filled with laughter…) 

● What did the author do to convey feelings in such a powerful way? 

● What is it I really want to do to make my pieces stronger? 

Formative Assessments: 

● Benchmark or informal on-spot writing samples 

● Writing conferences 

● Teacher conference notes 

● Teacher notes from strategy and small group instruction 

● Student responses in partner conversations (listening-in) 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces 

Summative Assessment: 

Share and celebrate a published piece that followed the style of a mentor 

author. 

 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 
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Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 
 

Writing 

Writing and Revising Realistic Fiction  
NJSLS Addressed:  W2.2, W2.5, W2.6, W2.7, W2.8;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6  
Technology: 8.1.2.A.2 
Essential Questions:  

● What do I draw on as they write fiction stories? 

● How do I lift my quality of effective fiction writing? 

● Although I am revising as I go, what else can I do to revise and publish my 
best writing? 

Enduring Understandings:  

● Writers draw upon a variety of strategies such as tapping into previous 
fiction writing experiences, partner discussions, rehearsing a story, and/or 
touching through the pages of a blank booklet to tell the story before 
writing. 

● Writers tell their stories (not summarize) and decide what exactly will be 
happening in any given part of their story.  Writers bring their characters to 
life through description and dialogue. 

● Writers elaborate upon their writing.  Writers create little scenes in their 
minds with dialogue and small actions and then let the story unfold on 
paper.  Writers revise to draw forth the meaning of the story and thinking 
about why the story matters.  

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
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CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
● Getting ready to write a story involves dreaming about possible stories 

and writing first pages.  First pages are chosen to become fiction stories. 
● Planning for writing can be done in multiple ways and multiple times 

(examples include sketching it out across the pages of a booklet, jotting a 
quick post-it for each page, touching the pages to tell what will be 
written, or saying the story across fingers). 

● Revision is done right from the start of writing. 
● Partners help revise by discussing other possible ways stories could go. 
● New ideas and stories are begun after one is finished. 
● Characters are created that feel real, just like in mentor texts.  Characters 

are developed with the question “What does my character really want?” 
in mind. 

● Writing movies of our stories in our mind bit by bit help readers imagine 
the tiniest details of our writing. 

● Time transitions help make writing flow. 
● Rereading and checking mental movies is a way to make sure each part of 

a story is giving readers a clear picture. 
● Showing rather than telling how characters feel helps readers understand 

the character and make a clear picture in their mind as they read our 
writing. 

● Mentor texts help writers find ways to make pieces even better by giving 
ideas for how to start a story, how to make the character come alive, how 
to get a character in and out of trouble. 

● Building tension in realistic fiction draws readers in. 
● Revision can be done by adding to or removing parts from stories. 
● Partners help think of what to add in and what to take out of our writing. 
● Stretch out the most important part of the story or for the character 

while revising. 
● Capital letters are used in the beginning of a sentence as well as for 

character names and names of special places (proper nouns). 

Students will be able to demonstrate:  
Respond 
● Sharing ideas for possible stories 
● “life like” characters 
● Time order words move a story along 
● Using action to show how a character feels 
● Using tension in the story to keep reader interested 

Collect 
● Planning for writing – collect tiny topics 
● Multiple beginnings for a story 
● Revised pieces as writing progresses 

Culminating Activity: 
● Share and celebrate a published piece 
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● Reread writing to add to, fix up, and make sure writing is clear and easy 
to follow. 

Resources: 

● Curricular Calendars 

● Words Their Way 

● Handwriting Without Tears 

● Safari Montage ® 
Read-aloud/Mentor Texts 

● Books by Mo Willems 
Classroom library 

● A variety of realistic fiction stories to use as a mentor text 
Other  

● A Quick Guide to Teaching Second-Grade Writers with Units of Study by Lucy Calkins 
Phrases to Scaffold Student Work: 

● This year, because you are older now, let’s now try… 

● Wait, I have a better idea! 

● How exactly did that happen? 

● Then what happens on the next page or later in the story? 

● Is your character timid, shy, frantic…? 

● What exactly will be happening at the start of your story? 

● How does the character show what he/she wants? 

● What actions would your character do? 

● What would your character say? 

● Writers use what they want to flesh out the characters in their stories 

● What does the character want and what troubles does the character face when trying to achieve the goal? 

● How will I make my piece the very best it can be? 

● Which page of your story is most important? 

● Where does my main character have the biggest feelings? 

Formative Assessments: 

● Benchmark or informal on-spot writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and book club conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 
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● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces  
 
Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Writing 

 Expert Projects: Informational Writing/Using Nonfiction Texts as Mentors  
                   to Support Nonfiction Writing  

NJSLS Addressed:  W2.2, W2.5, W2.7, W2.8;  SL2.1, SL 2.2, SL 2.3, SL 2.4, SL 2.5, SL 2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6 
Technology: 8.1.2.A.2 
Interdisciplinary Connections: 2-LS2 
Essential Questions:  

● What can I do to generate topics for non- fiction writing? 

● How do I plan nonfiction texts? 

● What are strategies I can use when I am planning their stories? 

● Why is it important to keep my audience in mind when I write expert 
texts? 

● What are some ways that I can draft and revise my writing like other 
authors of nonfiction text?  

● What are some ways that I can elaborate on the information to defend 
my claims? How do I, as a nonfiction writer, use examples and 
comparisons to teach ideas? 

● What are some ways that my partner and I can work together to revise 
our writing? 

● What are some unique ways that I, as a nonfiction writer, can publish 
my work so that I can teach my readers and audience in the most 
exciting and clear way? 

Enduring Understandings:  

● Writers generate lists and choose topics that they can stay with for a longer 
period of time. 

● Writers start with their expert lists and plan their writing. 

● Writers keep their audience in mind when they write informational text. 

● Writers use writing conventions correctly. 

● Writers can plan the structure of their books using mentor texts for 
inspiration. 

● Writers become researchers searching for more information that they can 
integrate into their texts.  

● Partners work together to act as an audience, help clarify information, and fill 
in gaps in expert texts.  

● Writers use innovative editing strategies like underlining or highlighting 
technical vocabulary, adding in a glossary of terms, careful selection of cover 
pictures to make their writing exciting for their audience. 

 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
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Students will be able to understand:  
● Nonfiction writers generate all the information they know about a topic 

and then do this again for other topics they feel strongly about. 
● Nonfiction writers can talk to their partners about their topics to help 

decide which topic is an especially good topic. 
● Nonfiction writers can gather more information about what they already 

know about their topic. 
● Nonfiction writers keep their audience in mind when they are planning 

and writing their expert texts. 
● Nonfiction writers can begin writing their expert texts using formats they 

have seen in mentor texts. (e.g., including an introduction about why 
they have chosen their topic, writers write with voice, writers strive to 
organize their writing with a purpose.) 

● Nonfiction writers defend their claims by writing with evidence (e.g., 
“Dogs eat a lot” followed by “Last week we went through three small 
bags of dog food in a week!”) 

● Nonfiction writers use examples or comparisons to help their readers 
understand what they are trying to teach.  

● Nonfiction writers think about the organization of their expert text and 
how the effect they want to leave with their audience. 

● Nonfiction writers can gather “artifacts” (e.g., photographs, actual items, 
interviews) that can be incorporated into their writing using them for 
diagrams, examples, narrative portions of information. 

● Nonfiction writers edit, fancy up, and publish their writing to make sure 
they teach their readers and audience in the most exciting way by 
incorporating new editing strategies. (e.g., focusing on ways to highlight 
technical vocabulary, adding a glossary, looking to add information to 
their cover/back cover)  

Students will be able to:  
Respond: 
● Think analytically about a topic, sorting through the subtopics – the 

component parts – of a topic 
● Plan stories keeping the audience in mind  
● Defend their claims by elaborating on their details, using examples and 

comparisons in their texts 
● Organize their nonfiction in ways that are exciting for their audience and 

incorporate new editing strategies  into their published piece 
Collect 
● Select topics for nonfiction writing pieces 
● Generate story topics independently 

 
Culminating Activity: 
● Share and celebrate a published piece with an authentic audience so they 

can teach others what they know about their topic. 
 

Resources: 

● Curricular Calendars;    Words Their Way;    Handwriting Without Tears;    Safari Montage ® 
Classroom library 
Mentor texts such as Earthworms by Claire Llewellyn, Bugs! Bugs! Bugs! By Jennifer Dussling, and Surprising Sharks by Nicola Davies 
Other 
Newspapers, blogs, books, brochures, magazines, website articles containing information that interests the writers 
Phrases to Scaffold Student Work: 

● What is the main way that this kind of text seems to go? 

● What do I notice about the genre of informational writing? 

● What’s different about this kind of writing in comparison with narrative writing?The important thing to know is… 

● What might surprise you is… 
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● Have you ever stopped to think about… 

● Every time you do…you are … 

● Did you know that… 

● It is also true that… 

● This is important because… 

● You might be surprised to learn that… 

● This shows that… 

● I used to not realize that…but now I have found that… 

● The thing I am realizing about this is… 

● The surprising thing about this is.. 

● Notice that… 

● Transitional words such as most, some, for example, beside, during and on. 

● Are some of my chapters a lot shorter than others? 

● Where could I get more information to add to that chapter? 

● Is there a chapter missing? 

● What will readers ask, that I haven’t answered? 

● What parts of this will be confusing to readers? 

Formative Assessments: 

● Benchmark or informal on-spot writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and book club conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 
Published/shared written pieces 
Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 
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Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing 

Writing Gripping Stories with Meaning and Significance  
NJSLS Addressed:  W2.3, W2.5, W2.6, W2.8;  SL2.1, SL2.2, SL2.4, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6 
Technology: 8.1.2.A.2 
Essential Questions:  

● How can I use all I know to write a strong narrative piece? 
● How can I pull a reader to edge of their seat? 
● What lessons will I accumulate while I repeat the process? 

 
 

Enduring Understandings:  

● Writers write stories that draw upon personal experiences and add 
emotional buildup and strong emotions.  

● Writers don’t just write details to their stories, but the details will make it 
come alive; make it feel more exciting and meaningful.  Writers highlight the 
“heart” of the story.  Writers build tension in their stories to keep their 
readers engaged and turning pages. 

● Writers draw upon all they have learned and work to make their writing 
better.  Writers continue to practice and reflect upon what they have done 
well, what they could do better, and what they would like to learn more 
about. 
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21st Century Life & Career Skills Standards 
 

21st Century Practices 
CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
●  Remember and practice the things writers know how to do 
● Connect strong feelings (times when a writer felt angry, excited, 

embarrassed, hopeful, worried…) to their writing to write gripping, true 
stories.  

● Use strategies to make writing long and strong 
● Stretch out a story by setting a goal of writing a longer amount  
● Fill the most important part of the story with details that help a reader 

know exactly what is happening and why 
● Rewrite the parts of stories where we had strong feelings, showing 

exactly what happened first and how we reacted, then what happened 
next and how we reacted 

● Either independently or with a partner, make sure each part has feelings 
● “Hook” a reader by slowing down the big problem an creating tension 
● Keep readers at the edge of their seats wondering “What will happen 

next?” by making stories come alive and telling each part bit by bit 
● Include what a character is feeling and thinking to captivate a reader 
● Introduce the problem at the beginning of a story and then complicate it 

as the story moves forward 
● Use all you know about good writing to create a plan and make stories 

even better – what did I do in my last story…what else might I try? 
● Give stories powerful endings by sharing the lesson the character learns 
● Ensure all the parts of our stories fit together 

Students will be able to:  
Respond: 

● Envision and select real life stories with strong emotions connected 
● Practice strong writing strategies 
● Stretch out important parts of stories 
● Ideas to captivate a reading audience 

Collect: 
● A variety of stories with strong emotion and filled with feeling and 

tension 
● Strong beginnings and endings describing lessons learned in story 

 

Resources: 
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● Curricular Calendars;   Words Their Way;    Handwriting Without Tears;    Safari Montage ® 
Classroom library 

● Short Cut by Donald Crews 

● The Ghost-Eye Tree by Bill Martin 

● Koala Lou by Mem Fox 

● Too Many Tamales by Gary Soto 

● Iris and Walter and the Field Trip  

● Junie B. Jones 

● Horrible Harry 
Phrases to Scaffold Student Work: 

● What did I do in my last story that made it so good that I want to do again?  

● What else might I try? 

● What does my story teach other people? 

● Does this part go with the last part I just read? 

● What is going to happen? 

● How are they going to get out of this? 

● What did I begin doing in my story that I could try in more places? 

● What else might I work on today to make this my strongest piece of writing yet? 

● What goal am I working on as a writer? 
 
Formative Assessments: 

● Benchmark or informal on-spot writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and book club 
conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces  

Culminating Activity: 

● Publish and/or share the best piece either in a read aloud, in a partnership 
with accountable talk, or in a class library 

 

Differentiation 
English Language Learner -  
Retell content information in easier English  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Adopted December 2018 



2nd Grade English Language Arts Curriculum 
 

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 
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Writing  

Opinion Writing: Persuasive Reviews 
NJSLS Addressed:  W2.1, W2.2, W2.5, W2.6;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6  
Technology: 8.1.2.A.2 
Essential Questions:  

● How can I use my voice to express my opinion and influence others? 

● How do I gather ideas for opinion pieces? 

● What are some writing strategies that reviewers use to make their 
reviews more persuasive? 

● Why is it important to keep my audience in mind when writing 
persuasive reviews? 

● What are some ways that I can get my persuasive reviews ready to share 
with the world?  

 
 
 
 

Enduring Understandings:  

● Writers have a voice and they can use their writing as a vehicle to share what 
they think with others. 

● Writers can write reviews on almost anything they care strongly about. 
(School lunches, movies they have seen, playground equipment). 

● Writers add details and use specific language to make their reviews more 
effective.  

● Writers use mentor reviews when deciding what to elaborate on in their 
writing. 

● Writers of persuasive reviews have many avenues in which to present their 
opinions (i.e., publishing their writing with other writers who have also 
chosen the same idea/topic/format, making a travel pamphlet full of similar 
reviews, orally presenting their reviews like famous movie reviewers Ebert 
and Roeper. 

 
 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP5. Consider the environmental, social and economic impacts of decisions. 
CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
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Students will be able to understand:  
● Writers share their opinions with the world and try to convince others 

why something is exceptionally great, terrible or just okay. 
●  Writing partners can help us think about different people, places and 

things to review by having conversations about our likes and dislikes. 
● Writers consider their audience when they write a persuasive review and 

they ask themselves questions like, “How can I convince my audience?” 
● Writers plan their reviews with their writing partners by saying out loud 

what they will write in their review. 
● Writers reread each review before starting a new one to ensure they 

have said everything clearly so that our readers will understand and care 
as much as we do. 

● Writers need to pay careful attention to the kinds of details and precise 
language they use to help their readers envision their experiences.  

● Writers of persuasive reviews include reasons, give examples, specific 
details and make comparisons. 

● Writers can include a small moment story to help their readers 
experience exactly what they experienced.  

● Writers try out different introductions to pick the one that sounds the 
most impressive or persuasive. 

● Writers of persuasive reviews look carefully at their work and select 
pieces that they want to revise and share with the world.  

● Writers take away parts or claims that don’t support their ideas. 
● Writers carefully select revision strategies that make their writing more 

persuasive (e.g., should I add more details? Should I add a small moments 
story to give a clearer picture?) 

● Writers revise the beginnings of their stories to make them more 
persuasive. 

● Writers make their reviews readable by carefully editing for spelling, 
capitals, punctuation and overall neatness. 

● Writers often add features to catch their reader’s eye (e.g., real 
photographs, rating systems, catchy titles)  

Students will be able to:  
Respond: 

● select topics for persuasive reviews 
● generate story topics independently 
● plan reviews keeping the audience in mind  
● use details, precise language and small moments to effectively persuade 

their reader 
● present their review to the appropriate audience using various text 

features of mentor reviews 
Collect: 

● list of likes and dislikes and opinions for them 
● detailed and specific reviews for a variety of topics 

Culminating Activity: 
● publish or share a review with a small audience to persuade them 
● share a persuasive letter with a company or local business 

Resources: 

● Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ® 
Classroom library 

● Movie, restaurant, book, video games, and other real reviews 

● Newspapers, magazines, internet articles/reviews, book reviews on the covers 

● Check Please! 

● Frankly Frannie series 
Phrases to Scaffold Student Work: 
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● What did this reviewer do that I/you might want to do? 

● One reason is…another reason is…also…because… 

● Are we writing the review for a grown-up or another kid? 

● How can I convince my audience? 

● What details and reasons will persuade the readers? 

● What does the audience need to know? 

● What can you add to make sure the reader gets a clear picture of your experiences with the thing you are reviewing? 

● What specific details or comparisons can you give to persuade your reader? 

● How can you make that more convincing? 

● Do you have any details that don’t support your idea? 

● Should you add more reasons to express your opinion? 

● Should you envision the scene and add more descriptive details to give a clearer picture? 

● Should you add more specific details? 

● How can you revise your beginning and ending to captivate your audience? 

● What can you do to draw attention to words, phrases, or titles you want to emphasize or have the reader pay special attention to? 

Formative Assessments: 

● Benchmark or informal on-spot writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and book club conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces  
 
Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 
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Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

Writing  

Writing Adaptations of Familiar Fairy Tales and Folktales  
NJSLS Addressed:  W2.3, W2.5, W2.6;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6 
Technology: 8.1.2.A.2 
Essential Questions:  

● How do writers engage their audience? 

● How do writers decide what to write and how to write it? 

● How does story structure influence the decisions a writer makes? 
 

Enduring Understandings:  

● Writers tell stories from the world. 

● Writers use specific strategies to engage their audience. 

● Genre influences structure, technique, and style. 

● Great stories address universal themes of human existence and conflict. 

 

21st Century Life & Career Skills Standards 
 

21st Century Practices 
CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
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CRP6. Demonstrate creativity and innovation. 
CRP8. Utilize critical thinking to make sense of problems and persevere in solving them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
●  Writers use all they know to write with fluency and volume to improve 

their skills 
● Fairy tales can be created based on stories we have already heard 
● Fairy tales contain specific story elements and structures 
● Planning and rehearsing are important parts of creating fairy tales 
● Mentor texts help us craft and structure fairy tales 
● Fairy tales have character archetypes 
● Fairy tales teach lessons through their characters 

Students will be able to:  
Respond: 
● Plan and rehearse in multiple ways revising as they go along 
● Story-tell rather than summarize 
● Revise the most important part with elaboration and dialogue 
● Study the craft of authors to develop an understanding and use of grammar 

and punctuation – quotation marks, sentence types, adjectives and adverbs, 
precise verbs 

Collect: 
● Include all of the story elements 
● Use mentor texts to help craft fairy tales 
● Use the language of story teller rather than summarizing 
● Use transition words to move a story along 
● Use “fairy tale language” as they write 
● Use elements of fairy tales in their writing 

Culminating Activity: 
● Publish and/or share the best piece either in a read aloud, in a partnership 

with accountable talk, or in a class library – the written piece will exhibit 
elaboration with an emphasis on the elements of story. 

Resources: 

● Curricular Calendars;    Words Their Way;    Handwriting Without Tears;    Safari Montage ® 
Classroom library 

● Cinderella Versions 

● Fractured Fairy Tales 

● Variety of fairy tales in differing versions 
Phrases to Scaffold Student Work: 

● What did I do in my last story that made it so good that I want to do again?  

● What else might I try? 

● What does my story teach other people? 

● Does this part go with the last part I just read and wrote? 

● What is going to happen? 
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● What is the structure of the mentor fairy tale text? 

● Who are my characters and what are their traits? 

● How are they going to get out of this? 

● What did I begin doing in my story that I could try in more places? 

● What else might I work on today to make this my strongest piece of writing yet? 

● What goal am I working on as a writer? 
 
Formative Assessments: 

● Benchmark writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and collaborative conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 
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Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Focus on higher DOK questions and tasks 

 
 

Writing  

Informational Writing about Science  
NJSLS Addressed:  W2.2, W2.3, W2.5, W2.6, W2.7, W2.8;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.5, SL2.6;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6 
Technology: 8.1.2.A.2 
Essential Questions:  
● How do scientists write to learn about the world around them, 

experiment to answer lingering questions, and use what they know 
about nonfiction writing to teach others what they have learned? 

● How do I collaborate with partners and record experiments while raising 
the level of non-narrative writing? 

● How do I put all my learning together and publish my “lab report”? 
 
 

Enduring Understandings:  
● Science writers use everything they know about nonfiction writing and 

how-to texts to write up experiments. 
● Science writers and partners push each other to be stronger scientists and 

writers.  They will compare observations and discuss what one can learn 
from another. 

● Science writers will compile all the information they have learned about 
topics and provide and introduction, give information about the topic, 
describe the procedures and daily journey, and discuss their conclusions. 
Writers will draw upon all they know about informational/nonfiction writing 
and use mentor texts as guides. 

 

21st Century Life & Career Skills Standards 
21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP7. Employ valid and reliable research strategies.  
CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
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CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 
Students will be able to understand:  
●  Writers record as much information as they can while observing and 

studying topics.  
● Scientists conduct experiments and want to keep detailed accurate notes. 

We pay close attention to the materials used, how long things take, and 
what our conclusions are about what happened 

● Writers/scientists talk about science in a similar way to talking about 
books 

● Writers/scientists create questions that they want to pursue 
● Writing/scientific partners work together to decide whether or not an 

experiment is possible to test, formulate ideas for an experiment, 
generate questions, observations, and ideas for experiments, and build 
questions from observations. 

● Writers use everything they remember from writing how-to books and 
class experiments to support them when writing their own experiments 

● Writers revise writing with partners to add more specific information and 
additional steps, or to take away unnecessary parts 

● Writers plan informational/experiment books by rereading notes and 
thinking about the big things learned and the experiments conducted 

● Writers use mentors to help make writing look and sound like other 
science books in the world 

● Science writers use everything they know to revise and say more in lab 
reports 

● Science writers include introductions and conclusions to their books 
● Science writers make sure their writing is as easy to read as possible and 

edit their writing for spelling, punctuation, capitalization, and structure 
● Science writers make their books visually attractive 

Students will be able to:  
Respond: 
● Gather specific tools to help write and collect information (rulers, graph 

paper, hand lenses…) 
● Conduct experiments more than once to see if similar results are achieved 

and toe help capture all the information needed 
● Use book-talk charts to grow different kinds of ideas in science 
● Look at a book-talk chart to lead a discussion with prompts such as I 

noticed…, This makes me realize…, I used to think…but now I know…, My 
thinking changed because… 

● Write like a scientist: ask a question, do background research, construct a 
hypothesis, test the hypothesis, analyze data, draw a conclusion, and 
communicate results 

● Use mentor science books to think about how books are structured, pages 
are organized, which details science writers include, and so on 

Collect: 
● Record as much information while observing and studying topics 
● Draw detailed precise illustrations and label using precise vocabulary 
● Add captions to explain work 
● Observe, record, and grow ideas 
● Form questions from what is observed, recorded, and thought about – what 

do you wonder, what could be tested out… 
● Identify the most important points to compose introductions and 

conclusions and highlight important information – some mentor texts use 
questions as introductions and conclusions recap the key points 

● Include photographs, change of text size, eye-catching cover, intriguing blurb 
for the back, author’s page, diagrams, and other visually attractive features 
for the published book 

Culminating Activity: 
● Publish and/or share the science book either in a read aloud, in a partnership 

with accountable talk, or in a class library. 
Resources: 

● Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ®;    FOSS Science curriculum 
Classroom library 

● Science books 
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● How-to books 
I’m a Scientist: Kitchen (DK Publishing 2010) 

Some Procedural book examples include: 

● Nature Science Experiments: What’s Hopping in a Dust Bunny?  

● Move It! Motion, Forces, and You by Adrienne Mason 

● Get to Wedges by Crabtree Publishing Company 

● Learning About the Way Things Move by Dr. Heidi Gold-Dworkin 
Phrases to Scaffold Student Work: 

● What did I do in my last story that made it so good that I want to do again?  

● What else might I try? 

● What does my story teach other people? 

● Does this part go with the last part I just read and wrote? 

● What is going to happen? 

● What is the structure of the mentor fairy tale text? 

● Who are my characters and what are their traits? 

● How are they going to get out of this? 

● What did I begin doing in my story that I could try in more places? 

● What else might I work on today to make this my strongest piece of writing yet? 

● What goal am I working on as a writer? 

Formative Assessments: 

● Benchmark writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and collaborative 
conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces  

 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 
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Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 
 
 
 
 

    Writing  

Ongoing Unit                                                                                  Poetry 
NJSLS Addressed:  W2.3, W2.5, W2.6;  SL2.1, SL2.2, SL2.3, SL2.4, SL2.5;  L2.1, L2.2, L2.3, L2.4, L2.5, L2.6 
Technology: 8.1.2.A.2 
Essential Questions:  

● How do writers find ideas for poems? 
● How do writers go about crafting a poem? 

 

Enduring Understandings:  
● In order to write in a genre we immerse ourselves first as a reader to 

develop a sense of how the genre goes 
● Writers find significance in the ordinary details of life 
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 ● Poets write for the sound of language and to create meaning 

 

21st Century Life & Career Skills Standards 

 
21st Century Practices 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
CRP6. Demonstrate creativity and innovation. 
CRP9. Model integrity, ethical leadership and effective management.  
CRP11. Use technology to enhance productivity. 
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand:  
●  Writers look at the world with “poets eyes” 
● Writers notice the sound and look of poems 
● Writers find meaningful topics 
● Poets convey big thoughts and ideas in a few words 
● Poems use different language, tone and word choice than nonfiction or 

narrative writing 
● Word choice impacts the sound, image, meaning of a poem 
● Poets approach writing poems trying to convey meaning by writing well 

Students will be able to:  
Respond: 
● Become familiar with poets and poems 
● Study mentor poems for craft 
● Think and talk about the poems they read and write 

Collect: 
● Collect ideas for poems 
● Use their senses, hearts, minds, and imaginations to write in fresh ways 
● Use a repertoire of strategies to explore language (precise words, voice, 

repetition, sounds, comparisons, and onomatopoeia) 
● Craft language deliberately 
● Revise using line breaks, precise language, and specific word choice to create 

images 
● Use mentors to play with language and placement of text to convey meaning 
● Use partners for feedback to help each other think about a topic, craft, and 

the feelings their poems convey 
Culminating Activity: 

● Collect mentor poems and personal poems in a collective folder/binder. 
Share the best pieces in a read aloud, poetry slam, partnership, or in a 
class library 

Resources: 

● Curricular Calendars;   Words Their Way;   Handwriting Without Tears;   Safari Montage ® 
Classroom library 

● Variety of mentor poems – Shel Silverstein, Bruce Lansky, “Night Story” by Beverly McLoughland, Eloise Greenfield (rhythm), Bobbi Katz (line breaks), 
Valerie Worth (imagery), Myra Cohn Livingston, and many more 
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Phrases to Scaffold Student Work: 

● What did I do in my last story that made it so good that I want to do again?  

● What else might I try? 

● What does my story teach other people? 

● Does this part go with the last part I just read and wrote? 

● What is going to happen? 

● What is the structure of the mentor fairy tale text? 

● Who are my characters and what are their traits? 

● How are they going to get out of this? 

● What did I begin doing in my story that I could try in more places? 

● What else might I work on today to make this my strongest piece of writing yet? 

● What goal am I working on as a writer? 
 
Formative Assessments: 

● Benchmark writing samples  

● Writing conferences 

● Teacher conference notes  

● Teacher notes from strategy group instruction and book club conversations 

● Student responses in partner conversations (listening-in) 

● Student post-its 

● Student responses in reading journals 

● Teacher observation 

● Collaborative writing discussions 

● Published/shared written pieces 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  
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Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

Provide specific guidelines for prewriting  

Provide individual word wall with pictures 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Provide individual word wall with pictures 

Gifted & Talented Learners 

Develop a reading plan 

Confer with students based on their writing  level using the appropriate rubric for 

their skill level 

Have the student create their own individual word wall 

Focus on higher DOK questions and tasks 

 

     Writing  

Ongoing Unit                                                        Word Study:  Word Work 
                        Taught throughout the year, building on existing knowledge & newly learned skills. 
NJSLS Addressed:  RF2.3;  L2.1, L2.2, L2.4, L2.5, L2.6  
Essential Questions:  

● Why should I learn about the sounds, letter combinations, blends, 
diagraphs, roots, prefixes, suffixes, and a variety of other parts of 
words? 

● Why are words important to my reading and writing 

Enduring Understandings:  

● Letters make individual sounds as well as combination sounds.  These sounds 
go together to make words. 

● You can make new words by manipulating sounds in words you already 
know. 

● Some words appear often and can be read quickly. 

 

21st Century Life & Career Skills Standards 

21st Century Standards 21st Century Practices 

9.2.4.A.4 Explain why knowledge and skills acquired in the elementary grades 
lay the foundation for future academic and career success. 

 

CRP1. Act as a responsible and contributing citizen and employee.  
CRP2. Apply appropriate academic and technical skills.  
CRP4. Communicate clearly and effectively and with reason.  
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CRP8. Utilize critical thinking to make sense of problems and persevere in solving 
them.  
CRP9. Model integrity, ethical leadership and effective management.  
CRP12. Work productively in teams while using cultural global competence. 

 

Learning Targets 

Students will be able to understand:  
● Spoken words are represented in written language 
● Letters make sounds that blend together to make words 
● Words can rhyme 
● Words have syllables or parts 
● Words can sound the same, yet be spelled differently 
● Words can contain similar sounds, yet have differing letter combinations 

that create the sound 
● Sounds can be isolated to help write words 
● Sounds can be added or substituted to make new words 
● Some words appear more often than others or do not follow typical 

sound patterns, and can be read with automaticity 
● You can talk about sounds and words to better understand their 

patterns 
● Words can add parts, such as prefixes and suffixes, to create a new word 
● Words can be combined (e.g. compound words or contractions) to 

create a new word or a shortened version on the word 
● Smaller words can be found in larger words 

Students will be able to demonstrate:  
● Knowledge of letter-sound correspondences for common vowel teams 
● Distinguish long and short vowels when reading regularly spelled one-syllable 

words 
● Decode regularly spelled two-syllable words with long vowels 
● Decode words with common prefixes and suffixes 
● Read common high frequency and irregularly spelled words by sight at a 2nd 

grade level 
● Identify differing letters in words that are similarly spelled 
● Form and use the past tense of frequently occurring irregular verbs 
● Identify root words when prefixes or suffixes are added 
● Create new words using prefixes and suffixes 
● Use knowledge of the meaning and spelling of individual words to predict the 

meaning and correctly spell compound words 
● Use an apostrophe and connect two words to create a contraction 

Resources: 
(including by not limited to) 

● Multimodal interactions with letters, sound and words through songs, manipulations, sorts, games, multimedia applications, and other sources 

● Dolch List or other list of common high frequency words.  Words introduced should hold meaning to the students. 

● Words Their Way;  Handwriting Without Tears;  Classroom Library;   A Curricular Plan for the Writing Workshop;   A Curricular Plan for the Reading Workshop 

Formative Assessments: 
● Spelling Inventory 
● Word Manipulations 
● DIBELS 

Final Assessment/Culminating Activity: 
● Spelling Inventory 
● DIBELS 
● Weekly Words Their Way sort assessments 

Differentiation 
English Language Learner -  
Retell content information in easier English  

Use simple sentence structure (verb-subject-object)  

At-Risk Learners 

Vary the method of lesson presentation using multi-sensory techniques 

Provide small group or individual instruction 

Reinforce the use of compensatory strategies 
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Use high frequency words  

Provide concrete examples of vocabulary words through the use of visuals  

Model Think Alouds to increase student comprehension  

Directly teach learning strategies  

Provide small group instruction  

Provide preferential seating  

Provide individual word wall with pictures 

Special Education 

Seat student near model (student/teacher)  

Seat student near instruction  

Repeat major points of information  

Provide visual cues (anchor charts, post-it reminders)  

Reteach new vocabulary and key words  

Provide sentence starters for discussion 

504 

Vary the method of lesson presentation using multi-sensory techniques 

Ask student to repeat/paraphrase context to check understanding  

Simplify and repeat instructions  

Vary instructional pace  

Set time expectations for assignments  

Provide clues such as clock faces indicating beginning and ending times  

Reinforce self-monitoring and self-reflecting strategies  

Buddy in class to assist and clarify 

Actively help students build connections and associations in order to access 

background knowledge or previously taught information 

Directly teach learning strategies 

Repeat major points of information  

Provide visual cues (posters, number lines, gestures, use of technology)  

Gifted & Talented Learners 

Focus on higher DOK questions and tasks 

Provide instruction within the Zone of Proximal Development for that student 
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